Teaching English for Young Learners is not as simple as people thought. There are a lot of things to consider. One of them is fostering young learners to be multi-literate. It means that they need to master more than one skill in their life. The skills or abilities are listening, speaking, reading, writing, counting, et cetera, with the sources either from hardcopy (books) or softcopy (internet). Therefore, it is needed a medium to help the young learners to achieve multi-literacies, that it is a digital video. This mini-research aimed to use digital video to raise students' multi-literacies in TEYL, by utilizing descriptive qualitative design. The mini-research was conducted in English course for the age of 9-10 years old. It was done for a month in total of 4 meetings, with duration about 60 minutes. The teacher was successful to use digital video combined with picture series. The students felt happy and interested, since they firstly watched the digital video "sleeping beauty" before being asked to arrange picture series. The teacher also explored some vocabulary in the video and tried to contrast them with reality in surrounding. The kind of activity helped the young learners to communicate cross culturally. In fact, communicating cross culturally was also one of additional skill that indicated the students as multi-literate people. All in all, based on the findings of interview, the researcher also recommended conducting further research.
proposed by the New London Group (1996) with the statement that multi-literacy takes into account many linguistic and cultural differences in the society.
Moreover, Lankshear, and Knobel (in Guth and Helm, 2011: 43) First, the researcher planned to play digital video in the first and second meeting, in order to make the students accustomed understanding digital visual. Next, the teacher used only traditional media in the third meeting. At last, in the fourth meeting, the teacher utilized both digital video and picture series, in a purpose of raising students' multiliteracies.
Accordingly, the researcher collected data through observing, interviewing, and documenting. The researcher used nonstructured interview with the students, while observing them in the teaching learning process. Then, the researcher documented students score during teaching learning process. The score included students' progress in the form of product and performance.
Finally, these data were analyzed with three ways: data reduction, data display, and conclusion drawing (Miles and Huberman, 1994: 10-11) .
III. Result
The researcher should facilitate all language skills, in these English skills:
listening, speaking, reading, and writing. It is based on the young learners' characteristics and language development that they learn a language by listening and repeating while reading and writing come after. Robertson, et.al (2012: 84) reported that the digital story gave them more dimensions for teaching and learning; more space for using other skills such as art, film, and photography, and more options to tell stories. Moreover, the students or young learners could also use digital stories as example on how to tell stories. For example, they needed to start telling the stories in the form of picture series from the beginning to the ending, the so-called story plot.
In the second point, the present mini research emerged the students to understand video, but not in arranging picture series.
According to Meixner, et.al (2002: 65-66) , the students started the story by looking at the pictures of the story and the vocabulary given based on each picture. Further, it would be better if the teacher provided vocabulary as a clue below each of picture series. In sum, the researcher recommended that the exposure of vocabulary should be done also in arranging picture series. To make the students easier, the other researchers could create more complete picture series attached with clues of vocabulary.
V. Conclusion
The digital video and picture series are 
